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Some comments
on the English-
Spanish
bilingual-
bicultural
education
program in
Zelaya Sur

Tim Shopen, Australian

National University,
Linguists for Nicaragua

January 5-10, 1987 in Bluefields, Nicaragua,
Linguists for Nicaragua, working through CIDCA
(Centro de Investigaciones y Documentacion de la
Costa Atlantica) and MED (Ministerio de Educa-
cién), conducted a workshop for 70 educators
from the English-Spanish bilingual-bicultural edu-
cation program in Zelaya Sur. There 25,000
Nicaraguans speak a variety of English as their
first language, an English-based Creole. I came to
this experience from Australia where I have done
work on bilingual education with Australian Abo-
riginal people.

At the workshop I worked with teachers
preparing the first texts in Nicaraguan English
to be used in the schools. We made a major inno-
vation by writing Nicaraguan English in standard
English spelling. This practice should be discussed
with people in the community. If the idea gains
approval it can have important consequences for
the education program.

GOALS

The program aims to teach the children Inter-
national English. International English can bring
great benefits. In an interview reported in Wani
and speaking of standard International English,
Ray Hooker has said (Wani Numero 2-3 dic-mayo
1985, p. 56):

In the area of the world where we live, knowledge
of English is an advantage for us tn many situations.
The country needs lots of speakers of English,
lots of writers of English. For example, with
translations most translators are people from
abroad; there’s definite lack of people who handle
the language. Our diplomats need to know English,
the people who conduct our foreign trade must
know English well. Also, the most modern techni-
cal books are first published in English before
being published in any other language. So to know
English is definitely an advantage.

But International English differs in significant
ways from Nicaraguan English. Together with
Spanish, this means the children are expected to
learn two language varieties which are not native
to them. The Spanish-English program involves
three distinct language varieties, International
English, Nicaraguan English and Spanish. This
must be understood for coherent planning.

What the children are being asked to do is
harder than in many other bilingual programs
where there are just two language varieties, one
of them the one the children come to school
speaking and only one unfamiliar. In this respect
the English-Spanish program may be more difficult
than the programs for Mistits or Sumu children.

The teachers in this program are themselves
speakers of Nicaraguan English. They can approxi-
mate International English to varying degrees in
careful speech and writing. Although they can
help them learn some of its features, most of
them cannot provide models for the children
in this variety. Until they have the opportunity
to improve their speaking ability, the main
source of International English for the children
will be from written materials. Most oral work
is in Nicaraguan English, most written work in
International English. This imbalance is a problem.
There should be effective work on oral and literacy
skills in both varieties of English.

The program faces a second problem different
from any faced by the Miskitu and Sumu programs,
the relative status of the two varieties of English,
Nicaraguan English and International English. This
is a sensitive issue because the language and culture
of English-speaking Nicaraguans is a principal
source of identity and pride, but something which
has not always had the most respected social status,
even among these people themselves. In the same
interview, Ray Hooker expressed the attitude
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is sometimes used, Miskito Coast Creole. English
speaking Nicaraguans can call their language
variety ‘“‘Creole”, or they can call it “English”.
Both names are good. When they call it “Creole”,
they emphasize its distinctive character, and
when they «call it “English”, they identify
themselves as speakers of a major world language.
With either name, they have a strong sense of
identity with other English speakers.

Around the world, language identity is decided
on social and political grounds. Consider Trudgill’s
discussion of a Western European example and his
notions of autonomy and heteronomy (Sociolin-
guistics, Penguin 1983, pp. 15-16):

...Dutch and German are known to be two distinct
languages. However, at some places along the
Dutch-German frontier the dialects spoken one
etther side of the border are extremely similar. If
we choose to say that people on one side of the
border speak German and those on the other
Dutch, our choice is again based on social and
political rather than linguistic factors. This point
is further emphasized by the fact that the ability
of speakers from either side of the border to
understand each other will often be greater than
that of German speakers from this area to understand
speakers of other German dialects from distant
parts of Austria or Switzerland. Now, in attempting
to decide which language someone is speaking, we
could say that if two speakers cannot understand
one another, then they are speaking different
languages. Similarly, if they can understand each
other, we could say that they are speaking dialects
of the same language. Clearly, however, this would
lead to some rather strange results in the case of
Dutch and German, and indeed in many other
cases.

The criterion of ‘mutual intelligibility’, and
other purely linguistic criteria are, therefore, of
less importance in the use of the terms language
and dialect than are p olitical and cultural factors of
which the two most important are autonomy and
heteronomy. We can say that Dutch and German
are autonomous, since both are independent,
standardized varieties of language with, as it were,
a life of their own. On the other hand, the non-
standard dialects of Germany, Austria and German-
speaking Switzerland are all heteronomous with
respect to standard German, in spite of the fact
that they may be very unlike each other and that
some of them may be very like Dutch dialects.
This is because speakers of these German dialects

look to German as their standard language, read
and write German, and listen to German on radio
and. television. Speakers of dialects on the Duich
side of the border, in the same way, will read
newspapers and write letters in Dutch, and any
standardizing changes that occur in their dialects
will take place in the direction of standard Dutch,
not standard German.

On both linguistic and social grounds, Nicara-
guan English can be considered a dialect of English.
(Here I am using the term ‘dialect’ as linguists use
it, meaning a variety of a language with distinct
grammar, pronunciation and vocabulary. Everyone
speaks a dialect in this sense, including the queen
of England.) Adult English speakers in Bluefields
can communicate quite well with people from
other English-speaking countries. That satisfies
the linguistic criterion, but the criterion of overri-
ding importance is social. Nicaraguan English is
heteronomous  with respect to standard Inter-
national English. Costefios regard this variety as
their standard. They want their children to leam
it in school. They listen to it on the radio and
in movies. They shift towards it when they write
and when they speak in formal registers. They
make standardizing changes in that direction.
It is perfectly consistent then that they would
prefer the standard spelling system. It makes
their language variety look like English.

Speakers of Nicaraguan FEnglish want to
emphasize cultural autonomy from the Spanish-
speaking majority around them, and their link
to International English gives them some
legitimacy in this regard. By contrast, there are
two English-based creoles in Australia, each with
25,000 speakers. These people also want to
emphasize their cultural autonomy from the
majority, but in this case the majority language
is English, and so this leads them to call their
language varieties only by separate names, -not
English. As one might expect, they have adopted
different spelling systems.

COMPLEMENTARY USES OF NICARAGUAN"
ENGLISH AND INTERNATIONAL ENGLISH
IN THE SCHOOL

One should distinguish between self-expression
and practice in a new language variety. From
teachers I understand that in school children
speak Nicaraguan English but are expected to write
in only International English. In fact, for both
speaking and writing it would be good to distin-
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Algunos
comentarios
sobre el
programa de
educacion
bilingue-
bicultural inglés-
espanol en la
region autonoma
del Atlantico Sur

Tim Shopen
Universidad Nacional
de Australia

© El Ministerio de Educacidn de Nicaragua
y el CIDCA organizaron del 5 al 10 de enero
de 1987 en Bluefields, un taller para capacitar
70 maestros del programa de educacibn bilin-
glie inglés-espafiol en el Atlantico Sur. La po-
blacibn a beneficiarse con este programa edu-
cativo es de aproximadamente 25,000 nicara-
glienses que hablan como lengua materna el in-
glés creole.

En el taller, los maestros prepararon los pri-
meros textos transcribiendo a la ortografia del
inglés internacional el inglés nicaragiense. La
idea era someter los resultados a la opinidn popu-
lar y posteriormente ensayar esa metodologia en
las escuelas de la region.

OBJETIVOS DEL PROGRAMA BILINGUE

El programa tiene como objetivo ensefiar
a los nifios el inglés internacional. El conocimien-
to y dominio del inglés internacional puede supo-
ner grandes beneficios. Ray Hooker, refiriéndose
al inglés internacional o estandard, dice:

“En el mundo en que vivimos, el canocimiento del
inglés resulta ventzjoso en muchas situaciones. El
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y f representan el mismo sonido, al ‘igual que
o y oa: comparese phone “teléfono” y foam
“espuma’’), es un sistema establecido gue funcio-
na. Es claro que hace falta una reforma, pero hasta
gue no se verifique una revision universal del asun-
to es mejor apegarse a ese sistema.

E! modelo ortografico del inglés standard
permite variaciones en la pronunciacibn, varia-
ciones entre los hablantes y variaciones en las
palabras. Sin embargo, representa fos elementos
significativos {morfemas} con ‘las mismas letras,
aun cuando esos elementos se pronuncien de mane-
ra diferente. En inglés las palabras sufren muchos
cambios en su forma {(morfologicos} gue. alteran
su pronunciacion por ejemplo:

creature “‘criatura”
create ‘‘crear”
creation “creacion”’

Si estas palabras fueran escritas ““fonéticamen-
te”” (como se pronuncian), seria -muy dificil ieerlas
para hablantes del inglés:

Creechure “criatura”
create “crear”
creashion ““creacion”

En todas las lenguas los hablantes cambian la
pronunciacion de las palabras ‘dependiendo . del
contexto en que se usen. En eso el inglés'no es
una excepcibn. Sin embargo, en el modelo-orto-
grafico del inglés estandard las palabras casi siem-
pre se escriben de la misma formaen todos los con-
textos. Por el contrario, en ‘el inglés nicaragliense
existe la tendencia a escribir-la*misma palabra-de
diferentes formas para representaria “fonética-
mente’’. Comparese por- ejempio, las dos formas
de escribir 1a palabra he “'é{"’:

...he will attend you.. Wilson ass dis-an ‘e
ass dat den 'e tell me Sunday “'e goin visit. we
‘paan de faam.... (WAN/I No. 4, 1986).

“8l te atenderd. Wilson pregunta esto y. pre-
gunta lo otro, y después me dice que el domingo
nos va a visitar en la finca...”

El habito de- pronunciar la. palabra-he “é1"
sin la h es un rasgo comuin-entre todos ios hablan-
tes del inglés. La mayoria de los angloparlantes
pronuncian he con h en He went “El se fue'
pero sin h en Did he go? “"Se fue é1?"’; sin‘'embargo,
siempre escriben he:- "“él'" con h. Por qué hacerlo
de otra forma en el inglés nicaragtiiense?

Se podrian hacer mas comentarios al respecto.
Por ejemplo, en el texto arriba citado, la palabra
farm ‘finca’ se escribe faam, porgue se supone gue
el {la) hablante no pronuncia la r. La mayoria
de angloparlantes en Gran Bretafia y por o menos
una tercera parte de los norteamericanos dirfan
también faam, sin embargo; todos escriben farm.
En realidad no existen razones de peso para-trans-
cribir {a pronunciacion nicaragiense de esa palabra
en forma diferente.

Se puede usar la ortografia del inglés estandard
para el inglés nicaragliense sin cambiar su estructu-
ra.-El texto arriba citado se escribiria de la siguien-
te manera:

...he will attend you. Wilson_ask this and he
ask that, then he tell me Sunday he going to.visit
we upon the. farm...

‘6l te atenders. Wilson pregunta esto y pregun-
ta lo otroy después me dice que el domingo nos
va g visitar en la.finca...”

Algunas palabras tienen una estructura diferen-
te. En tales casos los hablantes del inglés nicara-
gliense ' necesitan. decidir.. cobmo escribirlas. Un
ejemplo .de eso aparece “en- el ‘cuento: titulado
“The Golden Fish’’ (El pez de oro).

...every day he goes out fishining...

““todos los dias sale'a pescar’”

En este ejemplo, fa forma verbal:. fishining se
deriva- agregando ‘fa particula—ing.al sustantivo
fishing: .. ‘pescando’.. "Inicialmente.”consideramos
escribir fishinging. Sin*embargo:al final nos deci-
dimos por la forma que aparece arriba:.fishining.
Algunasveces en “el.inglés nicaragiiense, existen
palabras ‘que: no existen en el inglés internacional,
En otro“cuento: ' Brother: Anancy and the Mon-
key-them”. {El_hermano: Anancy Yy los:monos};
aparece: una:de ‘esas palabras gue. escribiremos:
unu:

Fellow.is unu eating my plantain

“El--hombre_ se: estd.comiendo toditos mis
bananos”,

La: palabra:unu:.tiene. un_significado. equiva-
lente a ‘todo’.  Palabras como:unu son un.rasgo
distintivo, del' inglés” nicaragliense.” También_exis-
te_una-razdn pedagdgica para‘usar -la ‘ortografia
del-inglés. estandard; " utilizdndose la “ortagrafia
del‘inglfés.estandard para leer y escribir en gl inglés
nicaraglense :serviria para ‘practicar.en_ el sistema
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cidad para expresarse personalmente en el inglés
nicaragiense y la sequnda en el inglés interna-
cional. En ambas fases los alumnos deberian
aprender las reglas del sistema ortografico del
inglés estandard.

Finalmente, es necesario decir que las pers-
pectivas para la educacion bilinglie en inglés-
espafiol en la Costa Atlantica de Nicaragua son
excelentes. Este programa ya ha logrado mejorar
sustancialmente |a asistencia escolar, porque
muchos alumnos estan aprendiendo por primera
vez en una lengua que pueden entender. El pro-
ceso de autonomia enfatiza la autosuficiencia y
el valor de la diversidad cultural, aspectos ambos
en completa armonia con los objetivos nacionales.

Las comunidades étnicas de la Costa Atlan-
tica de Nicaragua estan en una situacion afortu-
nada. Tienen el apoyo del gobierno revoluciona-
rio en su esfuerzo por desarrollar una identidad
socio-cultural integral. En muchos otros lugares
del mundo los grupos lingiliisticos minoritarios
no tienen educacion bilingle o si la tienen no reci-
ben apoyo de la sociedad mayoritaria.

El desarrollo educativo en la Costa Atlantica
se ha realizado bajo condiciones realmente difi-
ciles. El gobierno norteamericano esta intentando
aplastar la Revolucion nicaragliense por el ejemplo
que brinda al resto del mundo. Sin embargo, ya

somos muchos en el mundo los que conocemos
y nos inspiramos en lo que Nicaragua ha logrado
y todos esos decimos: iNicaragua, cuenta con
nuestro apoyo solidario!
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